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Our vision 
 
Kings is a school that seeks to provide excellence in education within a Christian Environment. 
 As a school we acknowledge that children are created by God and children deserve quality education provided in a safe and 
stimulating environment.  We are committed to delivering programs that maximise the educational academic, social, physical, 
vocational and spiritual well-being of students; including those with significant levels of disability. 
 
At present, King’s provides many programs that support students with recognized learning disabilities. Our Additional Learning 
programs offer intervention and support in Junior, Middle and Senior School.  It is an area that the school values and invests 
into.  
 
Within our Junior School the emphasis is on early intervention in the areas of literacy, language, maths, reading and gross motor 
co-ordination.  In addition, programs such as “What’s the Buzz” provides opportunities for children to develop social skills and 
emotional resilience. 
 
Within our Middle school, support is offered to students in the area of English and Mathematics. Support is provided for 
students experiencing organizational difficulties and programs such as “optimistic kids”, ArtExpress and mindfulness serve to 
help students build resilience.  
 
Senior school students are supported through 1-1 conferencing and study skills support.   
 
Additional learning staff, across all sub-schools, work closely with classroom teachers to ensure appropriate adjustments are 
made to the delivery of content, and modifications made to assessments, are appropriate for students.  
 
Other programs such as Riding for the Disabled, Community Access and the writing and implementation of Individual Learning 
Plans (ILP’s) provide pathways for students where mainstream curriculum access may not be as easily accessible. 
 
We now desire to work to enhance the programs being offered so that a particular group of student’s needs are better met.  
Historically, our school has struggled to meet the needs of students with mild to moderate intellectual disability. These students 
are often at an educational level 2 or more years below their chronological cohort.  As the pace of education increases in Middle 
and Senior school, and subject content and concepts become more technical and complex, some students with a disability have 
struggled to access and participate in mainstream curriculum.  Options for these students have in the past been limited at Kings 
and thus students have moved to other units in various schools that offer tailored programs.  
 
There also appears to be a deficit in the number of centers in the North Eastern Suburbs that cater for students with significant 
disability. This compounds the reduction of choice for quality education for this group of students.  
 
Our desire is develop a Learning Support Centre in which the broad educational needs of these students are catered for.   We 
desire to see these children connected, throughout the entirety of their schooling, to our school community in authentic and 
meaningful ways. The Learning Support Centre will support our philosophy of inclusion and better meet the needs of students. 
The Learning Support Centre (LSC) will be a Special Education facility, which will ensure that enrolled students, meeting the 
criteria, will be able access appropriate learning programs that meet their needs and the requirements of the Australian 
Curriculum. It is designed to cater for the needs of children who have a mild to moderate intellectual disability or severe 
language disorder. It is not a behaviour unit and does not cater for students with extreme behavioural issues. The setting of the 
facility would be within the mainstream school environment in order to enhance and encourage mainstream inclusion where 
appropriate. 
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Inclusive Education  
 

What Is Inclusive education? 

Inclusive education involves embracing human diversity and welcoming all children as equal members of an educational 
community. This involves the commitment to educate each child to the maximum extent possible, as equal participants in a 
society in which all children are given the same opportunities to reach their potential. Inclusive education requires putting 
inclusive values into action to ensure all children and adults belong, participate and flourish.  

Our philosophy is that full-time inclusion into the regular mainstream classroom can sometimes in itself be a restrictive 
environment for students with an intellectual disability. The LSC offers an individual learning program for each student who 
meets the eligibility criteria. Where appropriate and in consultation with all stakeholders the student will be supported to 
participate in some mainstream classes; thus adhering to principles of partial inclusion 1.  
 
Operational Principles: 
The LSC is an entity in its own right. However, each child's integration into the mainstream will be individually explored and 
maximised through consultation and with the support of an Individual Education Plan (ILP). 
 
The LSC committed to upholding and advancing the following principles: 
• Adhere to the principles of inclusive education, promoting meaningful and inclusive participation of students in the school 

and community and where appropriate, support and enable students to attend mainstream classes 
• Maintain challenging expectations for students to develop the highest possible learning outcomes, to develop independent 

life skills and for students to know they are created and loved by God; set apart for His purpose..   
• Provide an alternative pathway for students who have an intellectual disability or severe language disorder  
• Incorporate strategies to develop skills for personal independence and effective participation in society, including functional 

literacy and numeracy, communication, social skills and work skills. 
• Maintain a high level of professional competence and integrity and exercising professional judgment to benefit students 

and their families. 
•  Develop relationships with families based on mutual respect and actively involving families and students.  
• Use evidence, instructional data, research, and professional knowledge to inform our practice. 
• Protect and support the physical, psychological and spiritual and safety of students. 
• Advocate for programs and resources that will improve learning outcomes.  
• Arrange appropriate work experience and work placement, which may include employment agencies for young people with 

disabilities such as Phoenix and Barkuma.  

  

                                                        
1 Refer to appendix, pg 25 for definition of models of inclusion and specifically a definition for partial inclusion.  
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Our school’s Obligations2 

The right to an inclusive education is articulated in both the Convention on the Rights of the Child (CRC)3 and the Convention on 
the Rights of Persons with a Disability (CRPD)4. Consistent with ratifying these conventions, the Australian Government 
expresses its commitment to inclusive education in an array of documents and policies, including: 

• The National Disability Strategy5,  
• The Discrimination Act Standards 1995, 
• The Australian Curriculum,  
• The Australian Professional Standards for Teachers, 
• The National Quality Framework and  
• The Early Years Learning Framework for Australia6  

Each of these documents recognizes the importance of responding to student diversity and ensuring the participation of all 
students as learners.  We believe the LSC will enable the school to do better than these minimal obligations.  

  

                                                        
2 For further details about compliance expectations to legislation refer to Appendix page 26-27.  
3 Convention on the Rights of the Child, 1989, http://www.unicef.org/crc/    

4 COAG, 2011 
5 National disability Strategy, 2015, cired at https://www.dss.gov.au/our-responsibilities/disability-and-carers/program-
services/government-international/national-disability-strategy on 28/06/2016 
6 CARA, 2012; ACECQA, 2011; AITSL, 2011; DEEWR, 2009    

https://www.dss.gov.au/our-responsibilities/disability-and-carers/program-services/government-international/national-disability-strategy
https://www.dss.gov.au/our-responsibilities/disability-and-carers/program-services/government-international/national-disability-strategy
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ELIGIBILITY CRITERIA FOR THE KINGS LEARNING SUPPORT CENTRE 
A student will be considered for inclusion in the Learning Support Centre if they meet the following criteria of intellectual 
disability or severe language impairment with critical educational needs. 
Intellectual Disability 

a) Intellectual functioning of at least two standard deviations (70) and no more than three (55) below the mean full scale 
score on a standardised individual test of general intelligence 

b) Significant deficits in adaptive behaviour established by a composite score of two standard deviations or more below 
the mean on a standardised test of adaptive behaviour 

c) A history and evidence of an ongoing problem with being able to access the mainstream curriculum with their age 
peers. 

d) Students with low borderline IQ (70-75) with additional identified complex learning needs which significantly impact 
upon their academic achievement. 

Evidence 
• A formal diagnosis of intellectual disability using an approved individual test of intelligence, which is no more than three 
years old. This assessment needs to be conducted by a registered psychologist. 

            
Severe Language Disorder 

A. A score of three or more standard deviations below the mean for the student’s age in expressive and/or receptive 
language skills  

B. The severity of the disorder cannot be accounted for by hearing impairment, social/emotional factors low intellectual 
functioning or cultural factors 

C. A history and evidence of an ongoing problem with being able to access the mainstream curriculum with their age 
peers. 

Evidence 
• Formal assessment, by a speech pathologist including information from a standardised individual test which is not older 

than three years old, detailing the severity of the disorder and the impact of the student’s ability to achieve academically. 
o Receptive Language Index (RLI) (listening and comprehension) score of 66 or below (severe disorder) 
o Expressive Language Index (ELI) (expression using words and sentences) score of 65 or below (severe disorder)  
o Standardised testing results indicating the student is two or more years below his/her age peers in literacy and 

numeracy 

+ 
 
 
Inclusive Principles as seen through our Ends Policy. 

Inclusion is a process. 

Inclusion is a never-ending search to find better ways of responding to diversity.  It is based on individual need and so one 
pathway for one student may not provide the answers for another.  This means that within our planning and programming 
flexibility is a critical element.  
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Inclusion is concerned with the identification and removal of barriers.  

 It will be important that at KBGS we continually identify real and potential barriers and to use evidence of various kinds to 
stimulate creativity and problem-solving.  For students with disability, this will involve careful monitoring and action to ensure 
their presence, participation and achievement in the education system at KBGS.  For teachers it will be important to have space 
and time to share successes, to have their voice heard, to raise problems and find solutions together.  

Inclusion is about the presence, participation and achievement of students.  

At kings’, the ends policy encapsulates our dreams and goals students as they progress through their school years.  Below is 
evidence that inclusion principles already allow for the participation and achievement of all students.  
 
Spiritual Inclusion: Christian community will operate throughout the School 

• Chapels 
• Easter reflections 
• Faith studies lessons within the classroom 
• Christmas celebrations 
• Special assemblies (operation Christmas Child) 

 
Academic inclusion: King’s students will be intellectually developed young people appropriate for their age  

•  Academic inclusion means making appropriate adjustments and modifications to content and delivery to meet the 
needs of students. 

• Arts – drama, music, art 
• PE – where appropriate but many students have significant sensory issues which makes inclusion into mainstream PE 

problematic past Year 8. 
• Home Ec / Tech Studies – at times an ESO may need to support students within the classroom 
• Partial inclusion into English / history and geography. 

Physical inclusion: King’s students will be physically developed young people appropriate for their age and who have the ability 
to be “present” at school. 

• Students are able to access all buildings (ramps, door width (if a wheelchair) 
• Students are able to access appropriate toilets (3 x disabled toilets) 
• Students are able to physically attend and participate in class 

 
Cultural Inclusion: King’s students will be culturally aware young people appropriate for their age  

• Included in a range of creative and expressive endeavours  (dance, music incursions ,musicals  literature, art etc); 
• Pastoral lessons and history which allow opportunity to experience world views.  

Vocational: King’s Senior School students will be ready to contribute to the world of work or further education with a sense of 
positive direction for their future.  

• PLP – setting goals for the future 

Social inclusion: King’s students will be socially skilled young people appropriate for their age and ability  
• Students have the ability to build and develop friendships both within the unit and within the mainstream 

classroom setting.  
• Students across the entire school are encouraged to embrace diversity and acknowledge difference.   
• Students are based in home groups 
• Students participate in sports days 
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• Students can choose between being outside at recess or lunchtime or in safe zone within the classroom but this is 
not an everyday option.  

• Rite journey 
• Optimistic kids program 
• Excursions and incursions 
• Chapels 

 
Community inclusion: KBGS will provide opportunity for members of the School community to belong, relate, contribute, 
support and connect with each other for the purpose of mutual enrichment.  

• Community access 
• Participation in community events (e.g. presentation nights, Easter celebrations, Carols on the Hill,) 
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Policy Alignment 

The policies below have been reviewed to ensure they meet the principles of inclusion. A tick indicates that these existing school 
policies would not need any reworking to meet the needs of LSC students. 

 Critical Incident Management Policy 
 DCSI screening Policy 
 Duty of Care 
 Media Policy 
 Mentoring Policy 
 Our of School Operations Manual 
 Procedures of Mandatory Notification 
 Protective Behaviours  
 Student Absence, Arrival and Departure Protocol 
 Trained Volunteers 

The following policies have been reviewed and would require amendments to be made in order to meet inclusion principles.  

 Child protection 
We will need to develop some clauses that guide the physical restraint of students. 
 

 Excursion Policy 
An amendment to the student ratios needs to be inserted.  
 

 Deadline Policy  
This policy allows for negotiation to occur but needs to clearly state that this negotiation would come from Additional 
Learning Staff and that assignment dates have greater flexibility to meet the needs of students with disability. 
 

 Teaching responsible behaviour 
The following amendment needs to be made: 

All Year 6 (7,8 etc) students are expected to complete …minutes of homework.  For LSC students homework will be 
negotiated between Additional Learning Staff, parents, student and classroom teachers.  

 Digital Technologies:  
The policy itself is inclusive but the practical outworking continues to produce barriers that need removing for students 
with disability. The remedy-LSC students may need devices that differ from their cohort.  Students may need access to 
different programs and they may need to buy these upfront, rather than leasing, if  NDIA funding is available.  Flexibility 
within purchasing and servicing of equipment will be important.  
 

 Honours program…a different criteria will need to be established for students in LSC to ensure that students have the 
same opportunity to achieve this.   
 

 Enrolment Procedure 
Current enrolment form.  There needs to be an amendment: 
Proposed section of the school: Junior School, Middle School, Senior School, Learning Support Centre  
Insert a paragraph in the King’s information brochure (part of the prospectus) about the LSC 
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Links to Mainstream Curriculum 
Currently we some students who would meet the criteria for the LSC and are working within the Kastle, on average 0.6 (3 days) 
of a full week. Students are supported through ESO’s implementing programs written by teachers in the Additional Learning 
Department. 
 
Below outlines the current links to mainstream and withdrawal needed: Middle School subject allocation and future Senior 
School.  Students are included into mainstream programs where appropriate and decisions, based on assessment, are made 
about what areas of learning needs to be delivered within the LSC environment.  The following tools and assessments are used. 
 

• Use of ‘adaptive behaviour assessment’ – check daily living, social, communication, etc.  This tool assists in 
benchmarking functional skills.  

• Analysed assessment of written work 
• Observational data about ability to cope with subjects 
• Professional reports.  

 
Year 6:  LSC 

• Community access (one day per week) 
• Science within the LSC 
• Maths within the LSC 
• Reading within the LSC and then back at class 
• Horse riding (if continued as a King’s primary student. Horse riding will continue until end of year7 or earlier if 

deemed appropriate) 
• Individual research project (integrates History/English/Geography at appropriate levels) 

 
Inclusion within mainstream classes 
• Pastoral lessons 
• Heath lessons 
• History Lessons 
• Geography lessons 
• Optimistic kids program 
• Spelladrome program 
• Mathletics 
• Home Ec / Tech studies 
• PE (where appropriate) 
• Arts 
• Faith Studies 
• camps 

 
 
Year 7:  LSC 

• Community access (one day per week) 
• Science within the LSC 
• Maths within the LSC 
• English …partial integration 
• History and Geography … partial integration …modified books that are supported in the Kastle but worked on 

in-class.   
• Horse riding (if continued as a King’s primary student) 
• Individual research project (integrates history / geography at appropriate levels) 
• PE …one lesson per week as a LSC 
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Inclusion within mainstream classes 
• Pastoral lessons 
• Heath lessons 
• Home Ec / Tech studies 
• PE (where appropriate) 
• Arts 
• Faith Studies 
• camps 

 
Year 8:  LSC 

• Community access (one day per week) 
• Science within the LSC 
• Maths within the LSC 
• English …partial integration 
• History and Geography …modified books that are supported in the Kastle but worked on in-class.   
• PE …one lesson per week as a LSC 

 
 
Inclusion within mainstream classes 

• Pastoral lessons 
• Heath lessons 
• Home Ec / Tech studies 
• PE (where appropriate) 
• Arts 
• Faith Studies 
• Camps 

 
 
Year 9:  LSC 

• Community access (one day per week) 
• Science within the LSC 
• Maths within the LSC 
• English …partial integration 
• History and Geography … partial integration …modified books that are supported in the LSC but worked on in-

class.   
• Semester 2:  VET course:  Community Service involving work experience and completion of 3 units of VET.  
• PE …one lesson per week as a LSC  
• camps as a unit 
 
Inclusion within mainstream classes 
• Pastoral lessons 
• Heath lessons 
• Home Ec / Tech studies 
• PE (where appropriate) 
• Arts 
• Faith Studies 
• Camps 
• Rite journey 
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Year 10:   LSC 
• Work Experience 
• Science within the LSC 
• Maths within the LSC 
• History and Geography  
• Vet courses running all year with work experience 
• PE …one lesson per week as a LSC 
• English …partial integration 
 
Inclusion within mainstream classes 
• Pastoral lessons  
• Personal Learning Plan (SACE points) taken over entire year 
• Heath lessons 
• Home Ec / Tech studies 
• Arts 
• Faith Studies 
• Modified English SACE  
• Camps 

 
Year 11:   

• Pastoral lessons 
• Modified SACE  Maths 
• Personal Research Project (all year) 
• Modified SACE subjects / Vet courses or participation in appropriate subjects if SACE is not being pursued.  

Year 12: 
• Barkuma program (1 day per week) 
• Job employment programs  
• School to Work TAFE Program 
• Modified SACE / Vet or participation in appropriate subjects 

 
Every student within the LSC will have the opportunity to complete SACE.  Using the flexibility of SACE, individual 
pathways will be developed with application for modified SACE occurring in Year 8 and SACE programs beginning in 
Year 9.   If students are unable to qualify for modified SACE, alternative pathways will be developed and discussed in 
conjunction with teaching staff and families.  
 

 Stage 1 SACE 
40 credits 

Stage 2 SACE 
70 points 

Additional Choices 
from level 1 or 2 
90 credits 

Year 9   VET unit 
2nd Sem. 

Year 10 Personal Learning Plan 10 
points 
Modified English  
20 points 
 

 VET course 
(Sem. 1 and Sem. 2) 

Year 11 Modified Maths  
10 points 

Research project – all year 
not 6 months 
 (10 points) 

Modified SACE or VET 

Year 12   Modified SACE or VET 
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Operational Considerations: 

a) Policy: statement for LSC 

 
Audience:  The King’s Community 
 
Rationale:  King’s Baptist Grammar School is a child inclusive school. We acknowledge that God creates children and all children 
deserve quality education provided in a safe and stimulating environment.  We are committed to delivering programs that 
maximise the educational academic, social, physical, vocational and spiritual being of all the students, including those with 
significant levels of disability.  The LSC provides a valuable, and needed, option for students with disability. 

In doing this, King’s is also compliant with the requirements outlined by the International and Federal government legislation.7  

 
Operational Aspects:  
1. Eligibility criteria  
2. Enrolment procedure for students with disabilities  

• Students with a confirmed disability, and meeting the criteria for an intervention unit, may be enrolled through a 
placement panel procedure and enrolment will follow the guidelines outlined by the enrolment policy.  

3.  Planning, assessment and reporting (Australian Curriculum guidelines) 

 
Related Policies:  

• Enrolment policy 
• Additional Learning  Policy 
• Procedure for enrolling students with special needs 
• Crisis management team policy (new) 

 

Review:  
This policy is reviewed every 3 years and is next due for review in  
 
Policy approved by the Principal on.   
 
Communication: The Integration Unit Policy will be communicated to the staff and parents.  This will happen through: 

♦ Staff meetings 
♦ Staff PD 
♦ an updated version will be available on the website 
♦ updates when appropriate through The Noticeboard and in Staff meetings 
♦ Parent information sessions specially focused for parents with children with disability. 

 
Version Control: The Principal’s Assistant. 
 

 

                                                        
7Such legislation includes:  the Convention on the Rights of the Child (CRC)7and the Convention on the Rights of Persons with a 

Disability (CRPD) and the National Disability Strategy, The Discrimination Act Standards 1995, the Australian Curriculum, the Australian 

Professional Standards for Teachers, the National Quality Framework and the Early Years Learning Framework for Australia. Each of 

these documents recognizes the importance of responding to student diversity and ensuring the participation of all students as learners.  
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b) Enrolment procedures 
Purpose 
The purpose of these guidelines is to provide procedural clarification when enrolling Learning Support Centre (LSC) students.  
 
Guiding principles 

The following principles inform these guidelines: 

• Kings considers all applications for enrolment under the school’s enrolment policy and LSC criteria. 
• The time of enrolment is an opportunity for open dialogue, reflection and mutual discernment about the individual 

circumstances and needs of the student in the context of the LSC and the broader school community.  
• Kings will make reasonable adjustments in order to allow the student to access the LSC and mainstream curriculum where 

appropriate.   
• The education of students with a disability is based upon curriculum needs rather than the description of disability. 

Disability alone does not necessarily determine enrolment. 
• Parents/guardians and their advocates are significant participants in negotiating and planning their child’s education. 
• Procedural fairness requires transparency of process, equal access to information and clear, open communication. 
 
Reasonable Adjustment 
A reasonable adjustment will take into account the student needs and nature of the disability, the views of the student/parent, 
the impact on other students as well as teachers and the cost of the adjustment.  
Adjustments may include modification of the environment, instruction, resources and learning outcomes.  
When a student is enrolled in the LSC we will ensure that to the best of our ability the student will be supported within the 
mainstream setting where appropriate.   
The following documentation should be read in conjunction with these guidelines: 

• Bullying and Harassment Policy 
• Enrolment Policy and Procedures  
• Disability Discrimination Act  and the Disability Standards for Education  
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STAGE 1: ENROLMENT APPLICATION 

Initial parent / guardian enquiry.  School sends Application for Enrolment form with Questionnaire For the 
Enrolment Process (Appendix 1) 

 

Interview parent/s, and completion of the Questionnaire For the Enrolment Process8, and any other relevant 
assessment reports, will be used to determine student needs and whether the LSC is the best educational setting for 
the student.  
A second interview will occur with the student and parents present.  

 
STAGE 2: INFORMATION ABOUT THE STUDENTS EDUCATIONAL NEEDS 

   
Written permission from parents to the school to investigate the students educational and support needs though 
contacting previous settings and having access to outside agencies and assessments  
Principal/KLSC Director meets with parents and other appropriate professionals to discuss the educational program 
the school can offer. Complete Educational Needs Questionnaire (Appendix 2) 

STAGE 3:  NEGOTIATING THE STUDENTS CURRICULUM 

Parents and school collect information to determine student’s educational and support needs. Use information 
gathered to guide what areas need to be explored further, including areas such as those listed below  

• Physical access, equipment, 
building modifications 

• Mental Health 

 

• Communication needs 
• Curriculum needs 
• Specialist agencies 

• Emergency procedures 
• Behavioural needs 
• Personal care needs 

 

STAGE 4: ACTION FOLLOWING  ENROLMENT DECISION 

   

Enrolment proceeds 
• Letter to parents offering / accepting the 
enrolment; signed by parents 
• Complete Student Support/IEP Plan 
Transition program proceeds if required and 
as outlined in the Student Support Plan 

 Enrolment does not proceed 
This may occur because: 
1. Parents choose not to continue with enrolment if they believe 
the school is unable to meet their child’s needs 

or 
2. School can demonstrate that enrolment will cause 
unreasonable adjustment and / or unjustifiable hardship in 
relation to student and circumstances of the school 

 
  

                                                        
8 Enrollment questionnaire can be found in the Appendix on page  28-30  
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c) Planning personalized Learning: Using the Australian Curriculum to meet the learning needs of all students 
All students with special education needs are entitled to participate in and progress through the curriculum. Some students may 
require additional support or adjustments to teaching, learning and assessment activities. Adjustments are measures or actions 
taken in relation to teaching, learning and assessment that enable a student to access syllabus outcomes and content and 
demonstrate achievement of outcomes. 

 
The Australian curriculum is the primary planning document.  Teachers can help meet individual learning needs by incorporating 
specific teaching of the general capabilities or cross-curriculum priorities through the learning area content (for example, 
teaching targeted literacy skills through a history lesson, providing opportunities to explore sustainability in a science lesson, or 
scaffolding language specific to mathematics).  
 
Planning for students with special education needs can occur through accessing the K–10 outcomes and content in a range of 
ways. Students may engage with: 

• syllabus outcomes and content with adjustments to teaching, learning and/or assessment activities 
• selected outcomes and content appropriate to their learning needs 
• outcomes from an earlier stage, using age-appropriate content 
• selected Years 7–10 Life Skills outcomes 9and content appropriate to their learning needs.  
• Utilizing the continuum for the General Capabilities;  particularly in the areas of literacy, numeracy and 

Personal and Social Capability 

Decisions regarding adjustments should be made in the context of collaborative consultation with the student, parent/Carer and 
other significant individuals to ensure that syllabus outcomes and content reflect the learning needs and priorities of individual 
students. 

All students within the LSC will have an Individual Learning plan10 and these will be developed in conjunction with classroom 
teachers and the Coordinator of the LSC.   

  

                                                        
9 The life skills outcomes from NSW can be accessed at http://syllabus.bostes.nsw.edu.au/english/english-k10/years-710-
life-skills/ 
 

http://syllabus.bostes.nsw.edu.au/english/english-k10/years-710-life-skills/
http://syllabus.bostes.nsw.edu.au/english/english-k10/years-710-life-skills/
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d.)  Assessment and reporting within the Centre 

The Shape of the Australian Curriculum (v8.0) describes the Australian Curriculum Assessment and Reporting Authority's 
(ACARA) commitment to: 

• supporting equity of access to the Australian Curriculum for all learners 
• developing a curriculum that will equip all young Australians with the essential skills, knowledge and capabilities to 

thrive and compete in a globalised world. 

Teachers must use inclusive strategies to make adjustments to teaching, learning experiences and assessment tasks to enable all 
students to demonstrate knowledge, skills or competencies11.   
  
Student achievement will be reported against the achievement standard for the year level they are taught12.  This may not 
coincide with their current grade level.    Reporting achievement for these students should clearly indicate the year level of the 
curriculum content and the achievement standards against which judgments about student achievement have been made.   
Refer to the appendix for examples of ILP’s and possible reporting processes.  
 
 
 
  

                                                        
11 For examples of adjustments for timing, scheduling and presentation, please refer to https://www.qcaa.qld.edu.au/p-10/catering-
diversity) 
12 An example of possible planning is presented in the Appendix on page 31-32 

https://www.qcaa.qld.edu.au/p-10/catering-diversity
https://www.qcaa.qld.edu.au/p-10/catering-diversity
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Staffing arrangements: 
 
The current Additional learning staffing arrangements include the following; 
 
Head of Additional Learning = 0.8 
Junior School 
EMU: 0.3 
Junior School ESO time:  0.8 + 0.3 + 0.7 +0.2 = 2.0 ESO time 
 
Middle School: 
Coordination time:  0.2 
Face to face teaching: 1.0 
ESO time:  0.8 + 0.4 = 1.2 ESO time 
 
Senior School:  0.2 
 
Staffing Arrangements for the LSC 
 
Additional staffing needed for the LSC, independent of growth in the Junior and Middle School and based on a 1:6 teacher / 
student ratio, would include the following:  

• Teacher 1: 6 students FTE with 0.2 coordination time included. 
• 30 hours ESO time 
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Staffing Structure Student Diversity 

 
 
 

•  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
We would expect the speech and OT to be paid for via the NDIA. As a school, we might need to incentivize the speech and OT 
support to ensure consistency and high quality.  
 
 
Please note that Role Descriptions for each of these roles can be found in the appendix, on page 34-49 
 

Principal 

Director of Junior 
School 

Director of Middle 
School 

Director of Senior 
School 

Head of Student Diversity (.3) 

JS Student  
Diversity 

Coordinator 
(.2) 

 

MS Student 
Diversity 

Coordinator 
(.2) 

SS Student 
Diversity 

Coordinator 
(.2) 

Gifted and 
Talented  

Coordinator  
(.2) 

Student Diversity / LSC/ Gifted and Talented Teachers 

Educational/Disability Support Officers (ESO) 

Learning 
Support Centre 

Coordinator 
(.2)  

Volunteers  

Learning Support 
Centre Coordinator  

(0.2) 
 

Learning 
Support Centre 

teacher  (.8) 
  

Speech (0.2) OT (0.4) ESO (1.0) 

Director of 
Teaching and 

Learning 
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Roll out of Staffing and enrollment  
It is proposed that the LSC cater for 12 students: 6 in Middle School and around 6 in senior school but with the following roll out. 
2017:  6 students- 2 in Senior and 4 in Middle 
Coordinator 0.2  Teacher (0.8) ESO (1.0) Speech (0.1) OT (0.2) 
 
2018:  9 students:  3 in senior and 6 in Middle 
Coordinator 0.2  Teacher (1.2) ESO (1.5) Speech (0.1) OT (0.3) 
 
2019:  12 students: 4-5 in Senior and 7- 8 in Middle 
Coordinator 0.2  Teacher (1.6) ESO (2.0) Speech (0.2) OT (0.4) 
 
Inclusion into the LSC will be dependent on meeting the criteria and an interview.  Consideration of numbers of students 
meeting the inclusion criteria coming through the primary school need to be considered each year.  
 
Existing students at King’s who would meet eligibility criteria LSC    

2016 2017 2018 2019 2020 
3 students  

• Year 7   
• Year 8 
• Year 9 

3-  6students 
• Year 6 (possible 

3 *) 
• Year 8  
• Year 9  
• Year 10  

 

4- 7 students 
• Year 6  
• Year 7 

(possible 3) 
• Year 9   
• Year 10  
• Year 11  

5- 8 students 
• Year 6  
• Year 7  
• Year 8 

(possible 3) 
• Year 10 
• Year 11  
• Year 12  

5-8 students 
Year 6  
Year 7  
Year 8  
Year 9 (possible 3) 
Year 11   
Year 12  

 
* Assessment and discussions will happen with three of our families in 2016, term 3 to determine who will be eligible for the LSC 
in 2017.  
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Follow up Actions: 
Before King’s is able to implement its vision for a LSC, the following action points need to be considered. 
 

A.  Staff development Program  
A planned and comprehensive professional development plan will need to be implemented to equip the staff at Kings to be able 
to cater for the diverse range of learning needs for students in the LSC. Some of the elements of this training would include: 
 
2016 
Term 1 and 2:  Anne and Bronwyn to write up framework 
Term 2:  Share with Directors and Key curriculum coordinators framework and open up discussion 
Term 3:  Share with Staff /Board and open up discussion 
Term 4:  planning for students in the Senior School for 2017 – meeting with Cheryl, Kelly, Kirsty, curriculum coordinators – what 
needs to be put into place 
PD:  Modified SACE: invite Jenny Potter in to help us plan a modified maths and English program.  
 
2017:     Inclusive Education …what is it, how do people do – sharing of examples …whole school PD 

Additional learning staff to work with key teachers to develop personalized learning plans and assessments for students 
in Learning Support Centre.  
Coaching philosophy will also be the vehicle used to enhance teacher growth and development.  Through the emphasis 
on TALK (Teaching and Learning at Kings), staff teaching students from the LSC will be encouraged to set goals to 
develop appropriate professional practice to meet the needs of students.  
 
 
 

B. Policy amendments to ensure inclusivity is built with each of these policies.  
 

The following policies have been reviewed and would require amendments to be made in order to meet inclusion principles.  

 Child protection 
We will need to develop some clauses that guide the physical restraint of students. 
 

 Excursion Policy 
An amendment to the student ratios needs to be inserted.  
 

 Deadline Policy  
This policy allows for negotiation to occur but needs to clearly state that this negotiation would come from Additional 
Learning Staff and that assignment dates have greater flexibility to meet the needs of students with disability. 
 

 Teaching responsible behaviour 
The following amendment needs to be made: 

All Year 6 (7, 8 etc.) students are expected to complete …minutes of homework.  For LSC students homework will be negotiated 
between Additional Learning Staff, parents, student and classroom teachers.  

 Digital Technologies:  
The policy itself is inclusive but the practical outworking continues to produce barriers that need removing for students 
with disability. The remedy-LSC students may need devices that differ from their cohort.  Students may need access to 
different programs and they may need to buy these upfront, rather than leasing, if NDIA funding is available.  Flexibility 
within purchasing and servicing of equipment will be important.  
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 Honours program…a different criteria will need to be established for students in LSC to ensure that students have the 
same opportunity to achieve this.   
 

 Enrolment Procedure 
Current enrolment form.  There needs to be an amendment: 
Proposed section of the school: Junior School, Middle School, Senior School, Learning Support Centre  
Insert a paragraph in the King’s information brochure (part of the prospectus) about the LSC 
 

 Crisis Care Management Plan (needs to be written) 
 

C. A three year business plan 
This needs to be put together by Darren McDonald in conjunction with Russel Eley 
 
 

D. Building considerations 
 A purpose built building will need to be considered.  The building needs to take into the following considerations and 
needs both an architect and an OT providing input into the design process.  

 
Facilities and position:  Building considerations 

 
Inclusive design principles 
An attractive, accessible school environment promotes a sense of belonging and self-worth. 
Inclusive school design goes beyond a one-size-fits-all model, considering all users and addressing any barriers that might deny 
anyone - students with disabilities, disabled staff and visitor’s access to services.  
The design principles that follow define the key characteristics that would help to achieve an inclusive environment within the 
Learning Support Centre and the general school environment.  
Access and location 
An accessible environment helps students with disabilities take part in all school activities alongside their peers.  
The following points apply particularly to ensure inclusion within the broader school community:  
The LSC should: 
• Be conveniently located, with good links and proximity to the overall school facilities, so that students have easy to access to 
be included where appropriate in the mainstream, as well as for social inclusion within the school community  
The design should ensure: 
• A simple, clear layout, easily understood by all users 
• Accessible circulation routes, broad enough for people using wheelchairs 
Doors 
• Ergonomic details (such as door handles) that mean everyone can use them 
• Means of escape designed to take account people with physical challenges 
Space 
Some students with disabilities need more space – for moving around for example using specialist equipment, for mobility or 
communication, and the need for ‘personal’ space.  
There needs to be room for: 
• Safe clearances around furniture and equipment, especially for wheelchair users 
• Additional staff working in learning and support spaces 
• Storage and use of (sometimes bulky) equipment and a wide range of teaching resources 
 
Sensory awareness 
The building design should take account of the varying impact of a school’s environment on children’s sensory experience.  
We need to take in to account: 
• Appropriate levels of glare-free and controllable lighting 
• Good quality acoustics, taking into account the needs of people with sensory impairments and/or communication and 
interaction needs  
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• Reduced levels of stimuli, (for example, avoiding sensory overload for a child with autism) to provide a calming background to 
learning 
• Sensory elements – including the use of colour, light, sound, texture, movement  
Health and well-being 
The design should take into account the promotion of health and well-being, dignity and respect, creating pleasant, comfortable 
spaces for all. This means the design should take into consideration the perspective of the student, taking into account: 
• Thermal comfort, particularly for people with limited mobility or sensory regulation issues 
• Ventilation that provides good oxygen levels to avoid drowsiness or discomfort, without uncomfortable draughts 
• Minimalizing disturbance from sudden or background noise 
•Easily accessibility to care facilities such as toilets 
• Specialist medical and therapy facilities, designed to appropriate standards 
• Safety and security 
Students in the LSC need to feel and be safe and secure at all times and be supported in their progress to independence. The 
building design needs to consider: 
• Good sight lines for passive supervision, particularly where inappropriate behaviour can occur and where activities could 
involve risk 
• Areas available for social withdrawal if needed such as an exclusive LSC outside lunch/recess area within the supervision area 
of the broader yard duty supervision: 
• Good sight lines for school-time visitors from outside agencies when working with students  
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/276698/Building_Bulletin_102_designing_for
_disabled_children_and_children_with_SEN.pdf   
 
Transition process for building: 
 
2017: With the building of the new Friendship House, current classrooms in block 11 and 12 will become available.  These buildings 
can then be refurbished to support the LSC’s vision and mission.  If this is unavailable, then the Kastle facilities could be initially 
used until this building becomes free.  This building would be idea as it would allow for a garden and facilities to have animals 
such as chickens or a companion dog.  
 
2017 – 2019 Building 12 to be used as the LSC 
 
2019 – Custom built building to occur taking into account the need for an “apartment” style area and the other design features 
listed above. 
 
   
 
  

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/276698/Building_Bulletin_102_designing_for_disabled_children_and_children_with_SEN.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/276698/Building_Bulletin_102_designing_for_disabled_children_and_children_with_SEN.pdf
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Appendix 
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Definitions of Inclusion 

There are many different positions presented for inclusion that include:  
• full inclusion into mainstream classrooms 
• partial inclusion in mainstream classes with withdrawal for additional support] 
• special classes and units 
• and special schools.  

 
 
Of the above four options, the first two were applicable for King’s. 
 
Advocates for Full Inclusion would argue that all students with special educational needs should be educated in 
mainstream schools alongside other students and that the necessary needs based-individualized learning can be 
created in the mainstream classroom.  
 
 
Advocates of a partial inclusion model argue that full inclusion places unrealistic demands on teachers and other 
staff, especially those with little or no knowledge of the specific needs of students.  They acknowledge the tension 
between the aspiration for learning for all students and delivering programs to achieve outcomes relevant to the 
needs of students with special needs and disability. 13 Proponents of partial education argue that some young people 
with special needs do not cope successfully with mainstream classrooms without some form of withdrawal or group 
support. 14 
 
King’s supports the partial inclusion model seeing it as a model that can best support the needs of students with 
disability.   
 
 
  

                                                        
13 Cologon, K Inclusion in Education: Towards equity for students with disability, issues paper, children and Families Research Centre, 
Institute for Early Childhood, Macquirie University and Children with Disability Australia, 2003 
14 Mac Beath, Galton , Steward and MacBeath as cited by G LeDuff, Feasibility Study into the Establishment of a Special Education Unit, 
2016,  pg 41 
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Our Obligations 

Compliance with the Disability Discrimination Act   
The Disability Standards for Education is a subordinate legislation to the Disability Discrimination Act and applies to all 
educational settings, it imposes an obligation to treat students with a disability ‘on the same basis’ by meeting the following 
obligations: 

 
Obligation to consult 
Education providers must consult with the student parents or carers in order to understand a student's disability and to work 
out if any adjustments or changes are needed to assist the student.  

These might also include: 

1. Regular meetings to make sure all is going well and change supports if needed. Records should be kept of these meetings 

2. Professional reports about the needs and supports that can help a student.  

3. The obligation to consult continues for the whole time that the student is involved with the school. 

 
Obligation to make reasonable adjustments 
Adjustments allow students with disabilities to take part in education on the same basis as other students.  

If an adjustment can be made to allow a student with disability to participate in education on the same basis as other students 
and it is reasonable, then the school must make that adjustment within a reasonable amount of time. 

To determine if an adjustment is reasonable an education provider must properly consider: 

• The barriers, needs or challenges confronting a student  

• The views of the student, their parents/carers and outside agencies.  

• Whether the academic standards or essential requirements of an educational course are affected 

• What benefits or disadvantages the adjustment might have on other people affected by it (other students, teachers and other 
school personnel) 

• The costs and benefits of making the adjustment 

 
Exceptions for unjustifiable hardship 
The school does not have to carry out an obligation under the Education Standards if that obligation would cause it unjustifiable 
hardship. 

Some reasons that might be unjustifiable hardship include: 

1. Cost - Sometimes the cost of an obligation is so high that the school cannot feasibly do it.  

2. Safety - Sometimes carrying out an obligation might put other people at risk. It may mean that other people taking part in the 
course are unsafe. 

The school has to prove that the obligation would cause it unjustifiable hardship.  
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Obligation to eliminate harassment and victimization 
Harassment is abusing, bullying or teasing someone about their disability which makes that person upset, unhappy or scared. 

Victimization is threatening or hurting someone because they are thinking about making a discrimination complaint or if they 
have already made one. Victimization is a crime.  

The Education Standards require a school to have rules about preventing harassment and victimization from happening.  

This obligation includes making sure that all staff and students know these rules and understand that harassment and 
victimization are very serious and against the law. 

The school has a responsibility to properly investigate complaints and take appropriate action against any offenders. This 
investigation should be done in such a way that protects the dignity and privacy is respect. 
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Learning Support Centre Enrolment 
Questions for the Enrolment Process (Appendix 1) 

Name____________________________________ Date of Birth_____________________ 
EDUCATIONAL NEEDS 
Name of disability _______________________________________________________________ 
Diagnosed by __________________________________________________________________ 
Date of diagnosis _______________________________________ Report for the school Yes / No 
Does your child have any other learning issues e.g. physical, health, hearing, vision or emotional? 
______________________________________________________________________________ 
HEARING AND VISION 
Have your child's EYES been tested? ________________________________________________ 
By whom? _________________________________________________Date ________________ 
Is there written information available to assist the school? 
______________________________________________________________________________ 
Any past history of sight problems? 
______________________________________________________________________________ 
Does your child need to wear glasses, have vision aids, scribes, tutors, etc.? 
______________________________________________________________________________ 
Has your child had a HEARING test? ________________________________________________ 
By whom? _______________________________________________Date_________________ 
Is there written information available to assist the school? 
______________________________________________________________________________ 
Is there a history of hearing or ear problems? 
______________________________________________________________________________ 
Does your child need aids, acoustic considerations in the classroom? 
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________ 
SUPPORT 
Does your child have an NDIA plan?_____________       Please provide a copy 
Does your child receive support from outside agencies, e.g. tutoring, psychologist, physiotherapist, occupational therapist, 
speech pathologist, access assistants? ___________________________ 
Which services are involved – e.g. Novita Children’s Services, South Australian School for Vision Impaired (SASVI), Down 
Syndrome Society of SA, Autism SA, Cora Barclay, hospital-based child development units, community health services, private 
practitioners, Options Coordination 
______________________________________________________________________________ 
What are the contact details? ______________________________________________________ 
______________________________________________________________________________ 
What is the type and amount of support? 
______________________________________________________________________________ 
______________________________________________________________________________ 
Will this support continue in this school? ______________________________________________ 
Will these agencies provide financial or consultancy support in school? _____________________ 
Are the reports from these agencies available to the school? ______________________________ 
CURRICULUM  
Does your child have a support plan e.g. NEP, ILP, IEP ___________ please provide 
What support did your child receive in his/her previous setting? 
______________________________________________________________________________ 
_________________________________________________________________________________________________________
___________________________________________________ 



 

 29 

What support did your child receive for behaviour, learning or emotional issues? 
_________________________________________________________________________________________________________
___________________________________________________ 
Will your child require particular arrangements to participate in sports, games, camps and excursions? 
___________________________________________________________________ 
_____________________________________________________________________________ 
What are your child’s patterns of school attendance? ___________________________________ 
______________________________________________________________________________ 
MEDICAL / HEALTH  
Is your child entitled to receive a Carer’s Allowance? ____________________________________ 
Does your child require a Health Care Plan and/or Emergency Action Plan? _________________ 
Please detail ___________________________________________________________________ 
______________________________________________________________________________ 
Is your child on any regular prescribed medication e.g. epilepsy, ADD, asthma, allergies? 
______________________________________________________________________________ 
Name of medication ____________________________________________________________ 
 
MOBILITY 
Does your child require particular supervision or management? Please detail 
• To and from school? ____________________________________________________________ 
______________________________________________________________________________ 
• In the classroom? ______________________________________________________________ 
______________________________________________________________________________ 
• Moving around the school? _______________________________________________________ 
• In the yard at break times? _______________________________________________________ 
______________________________________________________________________________ 
 
Does your child need any specialised mobility equipment? _______________________________ 
Please detail___________________________________________________________________ 
Are there any issues that need to be addressed by the school? 
• Access to the classrooms e.g. ramps 
______________________________________________________________________________ 
• Access to the playground _______________________________________________________ 
• Access to toilet facilities ________________________________________________________ 
• Access to general school facilities e.g. library 
______________________________________________________________________________ 
COMMUNICATION 
Is your child Indigenous or Torres Strait Islander? _____________________________________ 
Does your child come from a non-English speaking background? _________________________ 
If so, what is his/her first language? _________________________________________________ 
_____________________________________________________________________________ 
Does your child need any assistance to enhance communication (sign language, Makaton, Compix, visual 
prompts)__________________________________________________________ 
Does your child require devices for effective communication (hearing aids, FM/sound field system, acoustic considerations, 
glasses, vision aids, scribes, tutors)? ___________________________________ 
INDEPENDENCE 
Can your child manage personal care needs independently (toilet, dressing, eating)? __________ 
______________________________________________________________________________ 
Are there any particular requirements? 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
OTHER INFORMATION  



 

 30 

Educational Needs Questionnaire (ENQ)          (Appendix 2) 
To be completed at the Application for Enrolment Group Meeting 

Name___________________________________________ Date_____________ 
The level of additional resources is informed by the ENQ. The key indicators within this questionnaire 
include observable abilities/competencies of the student. The application must provide evidence, such as 
reports from relevant professionals, to support the scoring of the ENQ. This questionnaire is a tool to 
establish the level of resources that will be provided to the school once it has been established that the 
student is eligible for the King’s learning Support Centre.  
 

Mobility Examples 
 
 No impairment 
 Walks short distances independently 
 Walks aided (walker, crutches, assistance of a 

person etc.) 
 Propels own wheelchair, bears weight for 

transfers 
 Propels own wheelchair, total assistance with 

transfers 
 Uses electric wheelchair 
 Unable to propel wheelchair 
 Not mobile due to overriding medical 

conditions  

•The student has an ongoing impairment, e.g. shortness of 
breath, weakness in one or more limbs that requires 
modification of the educational program for students of the 
same age 
•The student walks but requires the use of a mechanical 
device such as a walking frame or crutches, or may require 
assistance from a person from time to time to steady the 
student 
•The student is reasonably independent with the use of a 
wheelchair (electric or manual) and does not require 
assistance to move from a wheelchair to other chairs, toilet, 
car etc. 
•The student is reasonably independent with the use of a 
wheelchair (electric or manual) but has a lack of upper body 
strength to manage transfers to and from a wheelchair, e.g. a 
chair or car. The assistance of other persons is required 
•The student is able to operate an electric wheelchair (with 
hand control or other specialised adaptation) and is able to 
negotiate most of the school environment. The student will 
require assistance with transfers to and from the wheelchair 
•The student can sit but has no physical capacity to operate a 
wheelchair and needs full assistance 

Fine Motor Skills Examples 
 No impairment 
 Impairment pre 
 Impairment present, requires occasional 

assistance 
 Impairment present, requires frequent 

assistance/adaptations 
 Impairment present, requires constant 

assistance/adaptations 
 Overriding medical condition, participation 

limited  

The student can manage regular classroom activities. Writing 
may be clumsy but can be rea. 
•The student is clumsy with small objects and may require 
simple modifications such as a standard pencil grip or a 
larger pencil 
•Adaptations designed by teachers to assist fine motor skills 
are required on a frequent basis 
•Specialised equipment is required for the student’s physical 
impairment, e.g. modified wrist-guards or head-pointer or the 
use of point boards, concept keyboards etc. 
•The student is unable to move any part of the body without 
the full assistance of another person 

Receptive Communication Examples 
 Comprehends conversational speech 
 Comprehension delayed, understands simple 

instructions 
 Comprehends phrases with gestural 

cues/modelling    prompts 
 Limited comprehension, one to two words 
 Comprehends signs/gestures/modelling 

prompts 

•The student can understand simple instructions such as ‘go 
to the computer’ or ‘stand up’ but has difficulty with 
instructions that require two or more actions 
•The student can understand simple phrases that are 
accompanied with gestures, e.g. the teacher points the 
student in the direction of the office where the student needs 
to collect books 
•The student can only understand simple instructions such as 
‘stand’ and ‘sit’ but does not understand simple phrases – 
even with gestures 
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 Does not comprehend verbal, visual or gestural 
communication 

•The student understands signs or gestures such as ‘stop’ or 
‘come’ but does not have any understanding of any verbal 
communication 
•The student has no understanding of simple one-word 
commands using either voice, visual or gestural cues 

Expressive Communication Examples 
 Age appropriate 
 Speech is intelligible to familiar listeners 
 Speech is intelligible but not presented in an 

ordered manner 
 Speech is unintelligible even to familiar 

listeners 
 Combines signs and gestures to communicate 
 Uses augmentative communication aid or 

alternative communication system 
 Has no expressive communication 

•The student’s speech can be understood by familiar listeners 
in the school setting, e.g. close friends or teachers 
•The student has no articulation difficulties, but speech is not 
presented in an ordered manner, e.g. ‘Drink want I.’ 
•Neither the teacher nor the student’s friends can understand 
what the student is attempting to verbalise. The student 
communicates by pointing or indicating in some other 
manner their wants and needs. This indicator includes 
students who are electively mute 
•To express needs, the student combines informal gestures 
and signs. The student has a more developed system of 
indicating needs than a simple point, and has not been 
taught or not learnt a communication system 
•Effective communication is possible only through an 
augmentative communication aid such as an electronic 
communicator (small computer) or a sign board, e.g. Compic 
signs, or through an alternative communication system (such 
as sign language or a simpler system such as Makaton). 
While verbal attempts may be used in conjunction with an aid 
or alternative system, there is no meaningful verbal 
communication 
•The student is totally dependent on other people to 
anticipate their needs. The student is unable to express any 
needs with either verbal or non-verbal mean. 

Cognitive Skills Examples 
 Able to access education programs provided 

within the year level 
 Impairment, requires occasional assistance in 

skill acquisition 
 Impairment, requires frequent 

assistance/adaptations in skill acquisition 
 Impairment, requires substantial 

assistance/adaptations in skill acquisition
  

•Occasional modifications to the curriculum could involve the 
student learning the same mathematics skills as all other 
students but the student needs a longer time to master the 
skills 
•Frequent modifications to the curriculum could involve the 
teacher having to break down the skill to be taught into small 
achievable skills 
•Substantial modifications to the curriculum could involve the 
teacher having to address the student’s individual needs and 
prioritise the important skills to be taught within the 
curriculum 

Self-Care (toileting, eating, dressing) Examples 
 Independent 
 Minimal supervision (formal program not 

needed) 
 Instruction required with expected 

outcome of increased independence 
 Assistance required for portions of an 

activity 
 Full assistance required throughout all 

activities  

•Minimal supervision. The student may occasionally need to 
be reminded to complete an activity such as going to the 
toilet or tying shoelaces. No need for any formal program 
•The student requires an instruction to complete an activity 
most of the time. However, there are indications that given 
time and training the student will be able to complete 
activities independently 
•The student requires assistance for portions of an activity 
but is able to complete the task, e.g. can complete putting on 
a T-shirt after it is placed over the head, can wash own hands 
after the tap is turned on 
•The student is unable to dress, feed and toilet themselves 
without the full assistance of another person 
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Safety Examples 
 Is capable of operating safely in most 

school environments 
 Requires supervision in certain activities 
 Requires constant supervision in a range of 

activities 
 Is not able to operate safely in school 

environments without intensive supervision 

•The student requires supervision beyond that required for 
age-appropriate students at certain times of the day either in 
the classroom or in the playground. An example is the need 
for supervision in woodwork classes to guard against the 
student being injured. At other times of the day, in general 
classrooms and in the playground, the student is able to 
operate with normal supervision provision 
•The student requires supervision and physical assistance to 
assure personal safety in both classroom and playground 
activities. In a small number of activities the student is able to 
operate with normal supervision provision 
•The student cannot operate in the classroom and the 
playground unless constant supervision is provided 

Challenging (excess) Behaviour Examples 
 No overt challenging (excess) behavior 
 Shows depression/emotional outbursts beyond 

regular classroom control 
 Extreme withdrawal, unpredictable, moody, 

aggressive or persistent habit disorders (such 
as self-reinforcing cycles of behaviour) 

 Unable to function in almost all areas, needs 
supervision to prevent injury to self or others
  

FREQUENCY 
The Frequency element is designed to provide 
some understanding of the number of occasions 
that the challenging (excess) behaviour is 
observed. 
 
 Occasional (e.g. six to twelve times a year) 
 Episodic outbreaks of excess behavior 
 Frequent (e.g. five to six times a week) 
 Constant (e.g. two to ten times a day)

  

•The student’s behaviour is either very quiet and withdrawn 
or the student has emotional outbursts that are difficult to 
manage. The behaviours are accompanied by periods of 
reasonable and acceptable social interaction 
•The student’s behaviour is extreme. The extreme withdrawn, 
unpredictable, moody, aggressive or persistent habit 
disorders may be a habit – such as screaming, biting or 
hitting – or be repetitive, such as finger-flicking, constant 
rocking or self-mutilation. The student is able to be part of 
activities with constant reminders and structured program 
intervention 
•The student is unable to function in almost all school 
activities without constant supervision to prevent injury to 
self or others. The student requires an individually tailored 
fully supported program at all times 
  

Hearing Examples 
 No impairment 
 Copes reasonably well with little difficulty 

hearing conversational speech 
 Difficulty hearing conversational speech, 

particularly with background noise 
 Aware of environmental sounds and some 

elements of speech only 
 No useful hearing 

•With whatever corrective or assisted device is provided, the 
student may have trouble hearing faint or distant speech but 
copes reasonably well with conversational speech (may need 
instructions repeated to ensure complete understanding) 
•With whatever corrective or assisted device is provided, the 
student has difficulty in hearing conversational speech, 
particularly with background noise 
•With whatever corrective or assisted device is provided, the 
student is able to identify louder environmental sounds, but 
will be unable to hear conversational speech well enough to 
understand 
•With whatever corrective or assisted device is provided, the 
student cannot follow teacher instructions and is almost 
entirely dependent on visual clues for information about what 
is happening 
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Vision Examples 
 No impairment, including vision corrected to 

normal with glasses or contact lenses 
 Difficulty with print, graphics or small objects 

OR at level of objects in environment 
 Difficulty with print, graphics or small objects 

AND at level of objects in environment 
 Uses tactile, auditory and/or voice-synthesized 

modes for access to, and production of, written 
work  

• With the use of either spectacles or contact lenses 
the student has difficulty with print, graphics or small objects 
OR at the level of objects in the environment, e.g. difficulty 
with large print OR difficulty negotiating tables/chairs in the 
classroom 
• With the use of spectacles or contact lenses the 
student has difficulty with print, graphics or small objects 
AND at the level of objects in the environment, e.g. difficulty 
with large print AND difficulty negotiating tables/chairs in the 
classroom 
• The student is unable to access any learning 
activities through visual means. The student is dependent on 
alternative means to access and produce written work 
     

Medical Examples 
 No specialised medical needs at school 
 Requires on-call medical attention for an 

infrequent but predictable medical condition at 
school, e.g. severe seizure that requires 
medical intervention 

 Needs specialised or frequent support for 
ongoing medical procedures at school, e.g. 
catheterisation, daily injections, respirators 

 Requires full-time medical attention 
throughout every school day  

• Requires on-call medical attention for an infrequent 
but predictable medical condition during school hours, e.g. 
the student regularly has epileptic seizures at school that are 
managed within the school but may infrequently (twice a 
year) require an ambulance or local doctor to be called 
• Needs specialised or frequent support for ongoing 
medical procedures during school hours, e.g. daily medical 
procedures that require specialised training such as 
catheterisation (at school), daily injections that the student 
cannot self- administer (at school), or access and use of a full 
respirator (not an inhaler) 
• The student requires full-time medical attention 
throughout the school day. This indicator is for students 
attending school whose medical condition requires constant 
monitoring by a designated person during the school day, e.g. 
a student on life-support equipment 
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An example of reporting and assessment is below.  
 
Academic Profile:  
 
 
Subject: ___________ Year 7 Semester 1 

Achievement Ratings: 
1 No progress 
2 Little progress 
3 Satisfactory Progress 
4 Good progress 
5 Excellent progress 

 
Subject Learning Goal Entry Skills Achievement 
    
English : Reading and 
Viewing 

…will read texts that contain 
varied sentence structures, 
some unfamiliar vocabulary, 
a significant number of high-
frequency sight words and 
images that provide extra 
information. He will monitor 
meaning and self-correct 
using knowledge of phonics, 
syntax, punctuation, 
semantics and context. He 
will use knowledge of a wide 
variety of letter-sound 
relationships to read words 
of one or more syllables with 
fluency. He will identify 
literal and implied meaning, 
main ideas and supporting 
detail. 

… can read simple and short 
texts.  He has a broad high 
frequency sight word bank. 
At times he skips, or 
misreads, words and doesn’t 
recognise that meaning is 
lost.  
He does pause for major 
punctuation. 
He obtains literal meanings 
form texts and also implied 
meanings but needs 
someone to talk to analyse 
implied meaning in more 
detail.  

 
4 

    
 
Work Habits 

 
 
 
 
 
 

 Needs attention Acceptable Very Good Excellent 
Effort     
Class Behaviour     

http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Identify
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 Legend: 
  Your child's achievement this year 

 The expected level of achievement 
 

 
 
 
 

 

 

 
 
 
 

  

 YR1 Yr 2 Yr3 Yr4 Yr5 Yr6 Yr7 Yr8 Yr9 
Health and 
Physical 
Education 

         

HASS 
History, 
geography, 
economics, 
citizenship  

         

The Arts          

Maths Number 
and Algebra 

         

Measurement & 
Geometry 

         

Statistics and 
Probability 

         

Science          

ICT          

English   reading          
writing          

Spelling          

What … has achieved this Semester 
 
 
 

Areas for improvement/future learning  
 
 
 
The school will do the following to support …’s learning 
 
 
 

What you can do at home to help …’s progress  
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Role description within the Learning Support Centre 
Job Description:   

a) A:  Co-coordinator of Support Centre 
b) B: Teacher of support centre 
c) C:  Speech Pathologist 
d) D:  OT 
e) E:  ESO 

  
 
 

Role : Co-coordinator of Learning Support Centre (6-12)  
 
Statement of Purpose of the role 

 
To provide support to students with learning needs within the Learning Support Centre by:   

 
Key Tasks 

Managerial tasks: 
• Work across sub schools as an interface for transitions in and from Middle School.  
• Work with Directors of schools. Head of Additional Learning, Managers of Learning, Senior School/Careers Advisor in 

work/pathways transitionsi 
• Coordinate meetings, once a term at least, to feedback information to Head of Additional Learning.  
• Develop budget and oversee ordering of equipment / resources 
• Coordinating data collection for students (plotting against Life skills curriculum; identifying relevant year level 

outcomes from continuum) and feed data back to Head of Additional Learning for National Data Collection.   
• Develop strategic plan for Learning Support Centre with clear goals for the year.  
• Co-ordinating timetables and facilitating programs for ESO’s and teachers within the Learning Centre 
• Communicating with outside agencies (Psychologists; Autism SA, SASVI, Can Do 4 Kids, etc.) 

 

 
 
Development and monitoring of ILP plans for all students identified in Year 6-12 working within the 
Learning Support Centre.  

• Writing and development of specialised programs and ILP’s to meet the needs of students who fall outside of the 
mainstream requirements.  This will involve meeting with teachers to develop goals. 

• Ensuring the scope and sequence of English programs (developed by the Teacher of Learning) is consistent with the 
English Australian curriculum, and flows in the development of skills over the year levels.  

•  Ensuring ILP’s are available to teachers via SEQTA. 

• Liaising with Key stake holders (e.g. Vet Co-ordinator, external job providers) to ensure pathways are planned for 

and implemented. 
 
 
Communication with Parents 

• Partner with parents to record student’s needs and appropriate adjustments needed. 
• Communicating with Parents to ensure they know the adjustments being made for their child.  
• Facilitate interviews 
• Facilitates collaborative consultation  meetings with all key stake holders (e.g. psychologist, speech pathologist)  
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Management of Additional learning timetables and program overview 
 

• Coordinating student’s timetables who are withdrawn for support and communicating this with teachers. 
 
 

Working with Students 
The Manager of Learning will plan, organise and / or implement and assess other support programs that are not covered by 
teachers within the Learning Centre.   These may include: 

• Development and monitoring of community access programs 
• Developing a life-skills literacy and numeracy plans or working with the delivering teacher to develop 

appropriate programs for students.  
• Developing and implementing (where needed) modified SACE plans in the areas of English, Maths, and Research 

Project. 
• These programs will be dependent on the needs of students. 

 

 
 
Experience, skills qualifications required 

 
• A tertiary qualification in Special Education would be ideal or a willingness to undertake such studies 
• The ability to contribute to and support the school as a Christian school through a range of programs and 

cultural activities including worship and Christian education.  Staff members are expected to teach and to 
conduct themselves within the limits of the School’s educational principles  

• At least 5 years teaching experience which includes working with students with disability.  
Reporting and/or accountability procedures 

 
• Head of Additional Learning (R-12) 
• Director of Middle School 
• Director of Senior School 
• Principal 
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Role : Teacher for Learning Support Centre, Year 6-12   
 
Statement of Purpose of the role 
 
To provide support to students with learning needs. 
 
Experience, skills qualifications required 
 

1. Registered Teaching qualification 
2. Teacher experience at least 5 years or more 
3. Knowledge and pedagogy around special education 
4. An understanding of the Australian Curriculum, the NSW life skills program and SACE or a willingness to upskill.  
5. The ability to contribute to, and support, the school as a Christian school through a range of programs and cultural 

activities including worship and Christian education.  Staff members are expected to teach and to conduct 
themselves within the limits of the School’s educational principles 

 
Key Tasks 
 
Working with students 
This is the central and core task.  The role involves  supporting effective literacy and numeracy practices for students 
requiring additional learning support from year 6-12: 

• Planning,  
• implementing  
• assessing units or work 
• reporting student progress / growth 

 
The role of Teacher of Additional Learning is to drive the programs; making decisions about planning, and altering programs 
to ensure student-learning goals and needs are met.  
 
The scope and sequence of units needs to be based on the Australian Curriculum and made accessible to teachers and 
coordinators. 
 
 
Working with Teachers 

• Communicating with mainstream classroom teachers about needs of students; sitting in on interviews where 
required and providing advice about appropriate differentiation.  

• Advocating for student’s needs who comes under the umbrella of the Teacher for AL.  
 
 
 Working with Parents 

• Communicating with parents about progress of students and being involved in parent-teacher interviews and 
discussing any issues of concern. 

• Attend parent teacher interviews where required 
 
 
Reporting and/or accountability procedures 
 
Head of Additional Learning 
Manager of Learning, Middle  and Senior School 
Director of Middle  and Senior School 
Principal 
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Role :  Education Support Officer (ESO)   
 
Statement of Purpose of the role 

To assist and support students with their learning as determined by the classroom teacher, Special Education 
Teacher or Special Education Coordinator. 

Support can be both within the classroom, in small withdrawal groups or 1:1 within the Support area (no more than 
4 students) 

 
Job Requirements/Expectations:  

• Commence duties at 8.30am and conclude at 3.30pm (unless other arrangements have been made) 
• Supporting students within the classroom  
• Work 1:1 or with small groups ( no more than 4 students) as directed by class/support teacher 
• Support individual students with disability and attend review meetings if required 
• Support with specialised programs where needed (Community Access, Riding for the Disabled, Jellybeans 

Coordination Program) 
• To assist with Special Education administration, where needed 
• All Staff are required to attend whole of school functions such as Open Day, Celebration Evening 

 

 
Job Description  

• The ability to help students with literacy, numeracy and life skills 
• A willingness to update skills by attending ESO workshops offered throughout the year 
• Ability to follow instructions as well as showing initiative where needed 
• Listening skills 
• Patience 
• Respect for student confidentiality 
• Being computer literate  
• Show initiative and be flexible/adaptable 
• Be familiar with the various policies and procedures of the school, including evacuation/lock-in  

 
Important Information: 

ESOs are not required or expected to work unsupervised with a whole class at one time.  

It is not an ESOs role to advise parents on any educational/behavioural matters but to refer to the appropriate 
teacher.  

 
Personal Requirements/Expectations: 

• Certificate lll in Education is desirable 
• First Aid Certificate 
• Mandated notification training 
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Reporting and/or accountability procedures 

• Sub School Additional Learning Coordinator 
• Head of Additional Learning 

Role:  Speech Pathologist  
 
Statement of Purpose of the role 
To provide assessment and support for students, teachers and ESOs within the LSC. 
 
Experience, skills qualifications required 
 

6. A Bachelor of Speech Pathology 
7. The ability to work with students with an intellectual disability and an understanding of their individual needs 
8. The ability to contribute to and support the Christian ethos of the school and conduct themselves accordingly  
9. Mandatory notification training and current police check 
10. Current First Aid Training 

Key Tasks 
• Identification of student's developmental speech and communication difficulties/disorders; 
• Devising, implementing and revising relevant treatment programs for individual students 
• Advising carers on implementing treatment programs and training teachers, ESO’s and volunteers in strategies 

supporting individual students 
• Assessing communication environments and making recommendations 
• Monitoring and evaluating student progress 
• Working with students on a one-to-one basis, and in groups, to deliver therapy 
• Writing and maintaining confidential student case notes and reports, as well as information for clients, carers and other 

professionals 
• Communicating with parents about progress of students and being involved in parent-teacher interviews and discussing 

any issues of concern. 
• Maintains own professional knowledge  
• Is able to work collaboratively with other members of the student’s ‘team’ eg teachers, ESOs, parents other outside 

professionals 
Reporting and/or accountability procedures 
Head of Additional Learning 
Manager of Learning, Middle  and Senior School 
Director of Middle  and Senior School 
Principal 
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Role: Occupational Therapist  
 
Statement of Purpose of the role 
To provide assessment and support for students, teachers and ESOs within the LSC. 
Experience, skills qualifications required 
 

11. Bachelor of Occupational Therapy or Bachelor of Applied Science (Occupational Therapy) 
12. The ability to work with students with an intellectual disability and an understanding of their individual needs 
13. The ability to contribute to and support the Christian ethos of the school and conduct themselves accordingly  
14. Mandatory notification training and current police check 
15. Current First Aid Training 

Key Tasks 
• Identification of individual student needs  
• Devising, implementing and revising relevant treatment programs for individual students 
• Advising carers, teachers, ESO’s and volunteers on implementing strategies which support individual students 
• Assessing environments and making recommendations which support students to engage in their learning  
• Recommending and/or providing assistive equipment. 
• Monitoring and evaluating student progress; recommending and implementing adjustments and modifications. 
• Working with students on a one-to-one basis, and in groups, to deliver therapy 
• Writing and maintaining confidential student case notes and reports, as well as information for teachers, carers and 

other professionals 
• Communicating with parents about progress of students and being involved in parent-teacher interviews and discussing 

any issues of concern. 
• Maintains own professional knowledge  
• Is able to work collaboratively with other members of the student’s ‘team’ eg teachers, ESOs, parents other outside 

professionals 
Reporting and/or accountability procedures 
Head of Additional Learning 
Manager of Learning, Middle  and Senior School 
Director of Middle  and Senior School 
Principal 
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