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The Berry 
Street School
Overview

Berry Street believes all children should have a good childhood, growing up feeling 
safe, nurtured and with hope for the future. We believe all children have the right to 
a high quality education that helps them THRIVE, ACHIEVE, and BELONG.

The Berry Street School is a specialist independent school consisting of three 
campuses based in Morwell, Noble Park, and Shepparton. The Berry Street School 
adheres to standards set by the Victorian and Federal Governments. We offer an 
adaptation of the National Curriculum for years 7–10 and the Victorian Certificate of 
Applied Learning (VCAL). 

Many students referred to Berry Street Education Services have experienced 
trauma and disrupted attachment as a result of neglect, abuse, violence, or being 
witness to family violence. Our students may have significant gaps in academic 
achievement and have found it difficult to learn in a group setting, presenting with 
behavioural and social problems in school. Students flourish when the school 
community is held to high expectations and students receive support that best 
meets their individual goals. 

The Berry Street Education Model encompasses a structured vision of wellbeing 
in the school community including the support of education case-management for 
each of our students. 

Our relationship-based practice is grounded in unconditional positive regard for our 
students. The use of restorative practices assists students and staff to build the 
capacity to self regulate behaviour, nurture relationships and ultimately to improve 
learning outcomes. 

The Berry Street School provides students with an individual education plan 
encompassing holistic support offering intensive literacy, numeracy, and 
personal development programs. Programming includes counselling, advice,  
and pathways planning.

Above all else, we put our students’ ability to THRIVE, ACHIEVE, and BELONG at the 
centre of all we do.
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Characteristics of the Student Population

The young people enrolled at the Berry Street School 
are aged 12–18 years, come from all walks of life 
and have an interest in learning. Our students 
have previously struggled in mainstream education 
settings and have either stopped attending or have 
been excluded. Our program aims to engage our 
students in their own measurable, visible academic 
growth, simultaneously teaching them strategies to 
become independent and autonomous learners in 
their schooling, pathway choices and adulthood.

The School Program

The curriculum at the Berry Street School is a 
specialised adaptation of the Australian Curriculum 
for students enrolled in years 7 through 10. 

Our curriculum is developed and delivered with 
high expectations for education attainment leading 
towards senior secondary certificates and further 
education and training. The curriculum program is 
based on five key learning areas – literacy, numeracy, 
Technology, the Arts and Health & Physical Education.

The Berry Street School also offers the Victorian 
Certificate of Applied Learning (VCAL) to students who 
show readiness to undertake work at this level. We 
offer VCAL at both Foundation and Intermediate level. 
The program is determined by the Victorian Curriculum 
and Assessment Authority (VCAA). The qualification 
aims to provide the skills, knowledge and attributes 
to enable students to make informed choices about 
pathways to work and further education.

Individual Education Planning 

The development of Individual Education and 
Learning Plans (IEP) is a key strategy in ensuring 
success for every student at the Berry Street School. 
Students are supported by key staff to develop a plan 
that identifies broad life and behaviour goals, as well 
as identifying clear learning goals and outcomes. 

The curriculum program for each student is then 
designed around this plan, based on a program  
that focuses both on setting goals for improvement 
and allowing students to develop skills in their area  
of interest. 

Each student’s IEP is reviewed and updated every term.

The Berry Street Education Model

In 2014, we renamed our therapeutic approach, 
formerly known as trauma-informed positive 
education as the Berry Street Education Model 
(BSEM). BSEM has been developed and applied at 
the three campuses of the Berry Street School. The 
model combines Berry Street’s approaches to welfare, 
wellbeing, and academic learning for individuals 
whose trauma or experiences of chronic stress has 
impacted their neurodevelopment. 

The Berry Street Childhood Institute is now sharing 
our Berry Street Education Model with mainstream 
and specialist schools across Victoria and beyond. We 
offer a suite of structured professional development, 
consultation and mentoring programs for school 
leaders and teachers. Our programs employ a 
blended learning methodology based on instructor 
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expertise, peer-collaboration, and opportunities 
for participants to pilot learned strategies in their 
schools. Supports between sessions, including 
the option for individual conferencing or other 
consultation, are provided by facilitators.

Anchored strongly in the three campuses of the Berry 
Street School, the BSEM focuses on five domains:

• BODY: Building school-wide rhythms and body-
regulation through a focus on physical and 
emotional regulation of the stress response, de-
escalation in school and classroom contexts, and 
mindfulness opportunities throughout the school 
day

• RELATIONSHIP: Increasing relational capacities 
in staff and students through attachment and 
attunement principles with specific relationship 
strategies with difficult to engage young people 

• STAMINA: Creating a strong culture of 
independence for academic tasks by nurturing 
resilience, emotional intelligence and a growth 
mindset

• ENGAGEMENT: Employing engagement strategies 
that build willingness in struggling students

• CHARACTER: Harnessing a values and character 
strengths approach to enable successful student 
self-knowledge which leads to empowered future 
pathways

Through these healing and growth lenses, 
participants will learn personal strategies, 
pedagogical connections to the National Curriculum, 
and whole-school practices for healing and growth.

Staff at the Berry Street School

In 2014, a total of 32.1 x EFT staff worked at the 
Berry Street School.

The Noble Park Campus had 8.2 EFT: a Senior 
Education Manager, 5.0 x EFT teaching staff 
(including a Lead Teacher) and 2.2 x EFT education 
support staff.

The Morwell Campus had 15.9 EFT: a Senior 
Education Manager, 7.4 x EFT teaching staff 
(including 1 Lead Teacher) and 7.5 x education 
support staff, including a Student Well Being Lead 
Teacher. 

The Shepparton Campus had 8 EFT: a Senior 
Education Manager, 4.6 x EFT teaching staff 
(including a Lead Teacher) and 2.4 x EFT education 
support staff. 

Education support staff include Student Well Being 
Coordinators, Youth Workers and Integration Aides. 

All teachers are fully qualified, with VIT registration. 
One staff member has Special Education 
qualifications.

The high ratio of staff for the number of students is 
a reflection of Berry Street’s belief that our students 
require specialist, individual support in order to 
support their educational progress.
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Major Achievements 2014

Student Outcomes and post-school 
destinations

In 2014, the Berry Street School provided a school 
program to 159 students.

In August of 2014, 134 students were enrolled 
across the campuses, as follows: 
Noble Park: 32 students (7 girls and 25 boys, 
including 2 indigenous students) 

Morwell: 61 students (26 girls and 35 boys, including 
13 Indigenous students)

Shepparton: 41 students (17 girls and 24 boys, 
including 12 Indigenous students).

A total of 134 students

Their outcomes were:

• 62 students enrolled in a Foundation VCAL 
Certificate.

• 5 students completed VCAL certificate

• 16 transferred to TAFE or other vocational training 
programs

• 10 students moved into employment

• 8 transferred to another school

• 2 students are unemployed 

• 7 students are being supported by other agencies 
to find suitable education or work pathways

• 11 students moved out of the school area or 
interstate

• 4 students exited the school for medical reasons

• The destination of 3 students is unknown.

The remainder returned to the Berry Street School at 
the commencement of 2015.

Academic growth

In 2014, the Berry Street School students again 
achieved an average learning growth well above 
expectations in both Literacy and Numeracy. Early in 
2014 we decided to measure growth in both Literacy 
and Numeracy and to record this growth on our 
student reports. Our decision was to implement this 
mid-year for Semester 2 student reports.

For the second half of 2014, our students showed 
an average of 0.71 years of growth in their AUSvels 
Literacy levels, and 0.69 years in their AUSvels 
Numeracy levels.

This achievement that speaks to the continued 
commitment of the students, staff, and leadership of 
the Berry Street School to hold high expectations for 
all learners. 

We are undertaking a process of improving our data 
collection to ensure that we collect data across the 
campuses in a systematic way, and we triangulate our 
data to ensure consistency.

A number of our students sit the NAPLAN tests, 
and, as of 2015, all students will sit On Demand 
tests. These, together with a range of other testing 
measures, will enable us to more accurately measure 
their growth. Academic reports will show growth in 
both Literacy and Numeracy, so we will be able to 
measure growth in these areas separately over time. 

Student Attendance

Our attendance data showed huge improvement from 
the previous year across all campuses.

Average attendance for students in Years 7 to 10, 
as measured from February until the end of June 
2014 for the Noble Park campus was 50.2%, an 
improvement from 33% the previous year. 

The Morwell campus showed a 22% improvement, 
with an average attendance rate of 58%.

The Shepparton campus also showed an 
improvement, increasing from 65% in 2013 to 72% 
in 2014.

A range of strategies employed throughout the 
year were clearly effective in improving student 
attendance. A breakdown of the data onto year 
level showed that high attendance figures for year 7 
students fell away in year 8, and then improved again 
from Year 9. This clearly shows the area to target in 
the future to improve attendance at the year 8 level.

Shepparton achieves high levels of attendance due to 
the practice of using mini buses to collect students in 
the morning and to take them home at the end of the 
school day.

Staff at all campuses contact all of the students by 
phone in the morning to encourage all students to 
attend and to determine the number of students 
who will attend on the day. Staff also gauge the 
potential issues that may be impacting the students 
before they arrive based on information regarding 
accommodation, family and social activities from 
the previous night, and tailor appropriate responses 
before students arrive.
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School Satisfaction Surveys

In 2014, the Berry Street School took part for the 
fifth time in the LEAD survey, a suite of stakeholder 
surveys offered by Independent Schools Victoria. In 
2014, we surveyed staff and students, and for the 
first time since 2011, we also surveyed parents.

The 5 years of data now gathered clearly shows the 
growth and development of the school over this 
time. The overall satisfaction of students, teachers 
and school leaders has improved steadily over these 
years. In 2010, overall satisfaction was well below 
the mean for all Independent Schools, but in 2014 
we were above the mean in all of these areas, with 
student satisfaction significantly higher than the state 
mean. The greatest growth in 2014 for students was 
in the areas of Morale, Goal Alignment and Personal 
and Social Development – in each case the growth 
was from below the Independent Schools mean in 
2010, to a rating well above the mean in 2014.

Our teacher survey results showed significant growth 
in the areas of Academic Achievement, Teacher 
Quality, Morale, Personal and Social Development, 
Health and Safety and Transition. 

Areas of challenge for us are Facilities and Resources 
and Parent and Community involvement, with results 
in these areas still below the Independent Schools 
mean. Though these areas were rated much more 
highly than in previous years, they remain areas 
where growth and development is needed. These 
trends are also reflected in our school leader’s 
perceptions of overall school effectiveness.

Parent Satisfaction with the school has remained well 
above the state mean for all domains.

In 2014, the school took up the opportunity to 
compare our results against other independent 
schools of similar size, socio-economic status and 
teacher – student ratios.

Our staff ratings against similar schools were again 
well above those of similar schools in the school – 
based domains of discipline and pastoral care, and 
at the mean for all other areas except for resources 
and offerings, technology and parent involvement. 
For the Workplace domains, overall satisfaction 
was comparable to other similar schools, but well 
above in Feedback, Leadership and Morale, Staff 
Collaboration and Professional Development.

Our parents remain at or above the mean in all 
areas, showing very high levels of satisfaction with 
the school.

Our students showed levels of satisfaction above 
the mean for other similar schools in all areas. 
Comparison of levels of satisfaction for girls and 
boys at similar schools also showed higher levels of 
satisfaction against other schools. However, boys 
overall did not rate their level of satisfaction as highly 
as girls. Given that more boys generally enrol at the 
school, this is an areas of challenge for us. 

VCAL

In 2014, our second year of delivering a VCAL 
program, 5 students were successful in gaining 
their Foundation VCAL certificates. These students 
now stands with the thousands of other students 
across Victoria who have completed their secondary 
education and can move on to further study or 
employment. 5 of these students were from the 
Shepparton campus, and 1 was from the Morwell 
campus. 

We are very proud of the success of this program, 
and are looking forward to seeing many more 
students graduate from our school with a Senior 
Secondary certificate in coming years. 
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A data driven School

In 2014 we decided to train staff in the use of On 
Demand testing to measure student levels and 
growth in Literacy and Numeracy. After some trialling 
during Term 4, we will be implementing On Demand 
across all campuses from the start of 2015 so that 
achievement levels of students and more accurate 
data on academic growth over the school year can 
be detailed. 

In 2014 we further enhanced our use of the 
timetabling package MAZE purchased in 2013, to 
develop better methods of recording and using 
student information, including attendance data. 

Semester 2 2014 saw us move to a new program, 
iWise, linked to MAZE, which allowed us for the first 
time to complete student reports electronically. This 
has assisted in the provision of a more consistent 
approach to reporting across the campuses.

In addition, the new package has allowed us to better 
record, analyse, track and report on our academic 
and attendance data. 

Teacher Professional Learning

Our focus for professional development in 2014 was 
aligned with our strategic goals, and built on the work 
done in previous years. Our professional development 
priorities were the implementation of the Berry 
Street Education Model, and continuing work in the 
development of our Literacy and Numeracy programs. 

Staff professional development sessions were run 
regularly at individual campuses, either with the 
broader Berry Street education team or external 
presenters. A number of opportunities were also 
provided for staff to join together for professional 
learning activities. A professional development 
calendar ensured that campuses all had access to 
key activities and ensured a coordinated approach. 
An Education conference held in October brought 
together all teaching staff from across the campuses. 
Our keynote speaker was Sarah Ralston, from the 
Queensland Education department, who presented 
whole-school strategies to promote student and staff 
non-verbal de-escalation strategies, centring, self-
regulation, and goal-setting. In addition, she spoke 
with staff about psycho-education with students 
around the developing brain, the stress response, 
and healthy relationships 

Our Literacy and Numeracy focus was also built upon 
through some targeted sessions for Literacy and 
Numeracy teachers, led by external presenters as 
well as our own staff. 
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New Directions

A Strategic Review of the Berry Street School was 
undertaken in 2014 by an independent company, 
Lyngcoln Consulting. This review was established 
to analyse the operation of the school and to 
determine the preferred direction of the school and 
the best operating model to achieve that preferred 
option. Consideration was given to the purpose 
of the school, operational structures, educational 
leadership, curriculum, compliance, governance 
and infrastructure.

The option that was determined as the most 
appropriate way forward was for Berry Street School 
to “Consolidate and restructure”. Goals of “Improving 
facilities” and “Growing the education Footprint” were 
recommended as being important parts of a longer 
term strategy.

The reviewers recommended several key steps that 
need to be implemented in the short term if the Berry 
Street School is to flourish:

• Clarify the strategic intent of the school as a fully 
integrated solution for students that prepares them 
for future study or employment.

• Establish dedicated and specialist leadership.

• Appoint a principal with responsibility for the 
development of curriculum, oversight of teaching 
and learning, staff supervision and professional 
development.

• Ensure consistency in teaching and learning with an 
agreed and common curriculum framework with a 
Trauma-Informed Positive Education (TIPE) overlay.

• Improve the information technology infrastructure.

• Separate the funding for the school into a separate 
business unit of Berry Street.

• Develop a communication strategy to support the 
change process.

• Implement a full review of all Position Descriptions 
to ensure clarity of roles, alignment of roles across 
campuses, and removal of duplication.

• Establish a Berry Street School Subcommittee of 
the Berry Street Board to steward the school.

These recommendations were accepted by the Berry 
Street Board and processes for the implementation 
of the recommendations are being enacted under the 
guidance of the Deputy CEO. 

Resources And Facilities

A review of the infrastructure of Berry Street School 
was undertaken in 2014 by an independent company, 
Cameron Consulting Group. The report: Berry Street 
School Infrastructure Plan provided an assessment 
of the school’s infrastructure relating to aspects 
of the school properties including their occupancy, 
design, condition of buildings, maintenance and 
information technology infrastructure. Review of 
capital infrastructure and funding opportunities was 
also included.

The recommendations were that future properties 
need to be modern, efficient, cost effective and 
environmentally sound properties designed to meet 
Berry Street students’ particular needs.

The properties should provide Berry Street with the 
ability to grow and to provide capacity to respond to 
short term emergency type student placements.

The school’s infrastructure must be developed 
to enable the implementation of best quality 
educational programs that attract and retain 
students and appropriately qualified staff, and also 
indicate to all that Berry Street is professional in its 
provision of educational facilities to its students.

The stated urgent priorities are:

1. Morwell: relocation to be completed urgently.

2. Noble Park: planning to begin immediately to 
relocate by 31 January 2016.

3. Shepparton: achieve security of tenure before any 
further development works. 

A committee of high level personnel from relevant 
Berry Street programs including finance, procurement, 
ICT, property management, school principal and 
Senior Education managers will convene in 2015 to 
initiate the processes to achieve these goals.
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Berry Street School Income 
Statement – Year Ended  
31 December 2014

Revenue from operating activities

Private Income 171,447

State Government Recurrent Grants 1,318,860

Commonwealth Government General Recurrent Grants Program 2,258,395

All other Commonwealth Government Recurrent Grants 21,357

ABSTUDY Allowances Paid Direct to School 624

Total revenue 3,770,683

Expenses from operating activities

General Teaching Staff 1,838,553

Non Teaching Staff 357,979

Workcover 60,940

Superannuation 203,966

LSL 45,749

Total salaries 2,507,187

Teaching, Admin & Clerical expenses 710,061

Building & Grounds Operations 77,027

Rent & Operating Lease expenses 94,145

Depreciation 33,748

Total non-salaries 914,981

Total expenses 3,422,168

Operating surplus $348,515

Revenue from non operating activities 0

Expenses from non operating activities 0

Non operating profit 0

Surplus for year $348,515
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Central Office
1 Salisbury St
Richmond VIC 3121
Phone: 03 9429 9266
Fax: 03 9429 5160 
Email: info@berrystreet.org.au
www.berrystreet.org.au

Morwell Campus
Phone: 5315 6680

Noble Park Campus
Phone: 9239 1400

Shepparton Campus
Phone: 5820 3900

ABN: 24 719 196 762
Berry Street is a non-government organisation. 
All donations over $2 are tax deductible.
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